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Résumé

The increasing implementation of English Taught Programmes (ETPs) at the higher
levels of university degrees in France raises the question of student assessment. The fo-
cus for content teachers assessing student performances in a second language (L2) in these
courses will be disciplinary literacy rather than language fluency. However, separating the
two and accommodating for non-native proficiency represents a challenge for teachers in
English Medium Instruction (EMI) contexts. The belief, often voiced, is that students in
ETPs, assessed in a language which is not their own, will be disadvantaged. Here, we report
on one module in a training programme for teachers at the University of Bordeaux which
explores the impact of language on academic performance. This issue continues to be dis-
cussed within ESP research and teaching communities and including content teachers in this
reflection on evaluation could help to further it while improving the quality of ETPs. Enti-
tled Student Outcomes, our training module seeks to create a forum for this discussion. It
exploits student feedback and student performances as tools for fostering reflective practice
among content teachers already teaching in or soon to embark on ETPs. We will present
the module, from its design to its implementation, and explore the responses and concerns
voiced by the content teachers that took part.
Bibliography:

Airey, J. (2009). Science, Language and literacy. Case studies of learning in Swedish Uni-
versity Physics. Acta Universitatis Upsaliensis. Uppsala Dissertations from the Faculty of
Science and Technology 81.

Airey, J. (2010). ”The ability of students to explain science concepts in two languages.”
Hermes-Journal of Language and Communication Studies, 45, 35–49.

Dafouz, E. /Camacho, M. /Urquia, E. (2014). ”‘Surely they can’t do as well’: a comparison of
business students’ academic performance in English-medium and Spanish-as-first-language-
medium programmes”, Language and Education, 28:3, 223-236.

∗Intervenant
†Auteur correspondant: laura.hoskins@u-bordeaux.fr
‡Auteur correspondant: thibault.marthouret@u-bordeaux.fr

sciencesconf.org:ranacles2015:74969

mailto:laura.hoskins@u-bordeaux.fr
mailto:thibault.marthouret@u-bordeaux.fr


Gerber, A./Engelbrecht, J./Harding, A. (2005). ”The influence of second language teach-
ing on undergraduate mathematics performance”, Mathematics Education Research Journal
17(3), 3-21.

Hattie, J./ Yates, G. (2013). Visible Learning and the Science of How We Learn.

Hincks, R. (2010): ”Speaking rate and information content in English lingua franca oral
presentations.” English for Specific Purposes 29(1), 4-18.

Pilkinton-Pihko, D. (2013). English-Medium Instruction: Seeking Assessment Criteria For
Spoken Professional English. Academic dissertation, Department of Modern Languages Uni-
versity of Helsinki.

Taillefer, G. (2013). ”CLIL in higher education: the (perfect?) crossroads of ESP and
didactic reflection,” ASp, 63, 31-53.
Wilkinson, R. (2005). ”The impact of language on teaching content: Views from the content
teacher”, paper presented at the Bi and Multilingual Universities – Challenges and Future
Prospects Conference at Helsinki 2/09/2005.


